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The graduation requirements of University High School include four years of English.

In their freshman and sophomore years, students take a core program that emphasizes reading, 
writing, and critical thinking. They read a wide variety of literary works and write and revise 
continually in response. 

In their junior and senior years, students take semester-long electives, choosing from a variety of 
options each term. All the electives offer sustained instruction in analytical writing, and many of 
them require creative or personal writing as well. To make the writing process as accessible and 
as individualized as possible, each major assignment goes through multiple steps of prewriting, 
writing, and revising, with frequent opportunities for constructive criticism from teachers and 
peers along the way.

The English Department has chosen the electives model to allow students to pursue topics of 
particular interest and to go into more depth with each than would otherwise be possible.  
 We also believe, however, that the electives approach allows students to be exposed to a 
diverse array of texts and to a variety of contexts in which to read them. To encourage students 
to take advantage of the breadth available to them, we recommend that they think about their 
choices in light of what they have already taken and what they hope to take. Some courses are 
organized around a genre, such as poetry, while others take a theme as a guiding principle. Still 
others focus on the literature of a region or nation. It is our intent that, as juniors and seniors, 
our students will discover increasingly wider circles of their own interests and that they will be 
inspired to make connections among these interests.
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Students will select a seminar each semester for their junior and senior years. The list of choices will change from year 
to year, but below is a sampling of the seminars that are offered in 2017–2018. 
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ENGLISH I:  
SELF AS STORY

In this first year of high school English, 
students explore the emergence of a dis-
tinctive self and the use of the first-person 
narrative to encounter and express that 
self. As students discover themselves anew 
as members of the UHS community, they 
examine the similar journeys of protago-
nists in Jhumpa Lahiri’s short story col-
lection Interpreter of Maladies; of Holden 
Caulfield in J.D. Salinger’s A Catcher in 
the Rye; and of Janie Starks in Their Eyes 
Were Watching God, characters who ne-
gotiate the complex relationship between 
story and self. Introducing multiple ways 
of responding to these texts, the course 
also guides students through the close 
reading of a play by William Shakespeare. 
English I focuses on establishing a strong 
writing process and helping students 
discover and articulate their strengths and 
challenges as readers and writers. More-
over, we encourage students to apply the 
analytical skills they develop in English 
to their own world by exploring the ways 
in which stories shape their lives.

ENGLISH II:  
SELF AND SOCIETY

This course seeks to continue and 
expand upon the introduction to 
literature students receive in English I. 
We want sophomores to ask questions 
about literature, about their beliefs, and 
about the world. Through the study 
of both ancient and modern works of 
literature, students practice the art of 
sustaining focused discussion of literary 
ideas and techniques. Sophomores read 
short stories, novels, poetry, drama and 
memoirs that ref lect a diversity of voices, 
and which encourage ref lection on the 
signif icance, place, and role of the indi-
vidual in society. While a focus of the 
course is the mastery of the critical essay, 
students have opportunities for writing 
in other modes, as well. Core texts may 
include F. Scott Fitzgerald’s The Great 
Gatsby, Shakespeare’s Othello, and Toni 
Morrison’s The Bluest Eye.

BETWEEN AMERICA  
AND ME

Between America and Me is a collabora-
tive course that brings University High 
School students in San Francisco, Califor-
nia together with Sheridan High School 
students in Thornville, Ohio. 2,487 
miles come between the coast and the 
heartland. Much has been made of the 
divide between “coastal elites” and Rust 
Belt mentalities. What will we discover 
when we bridge those miles? By study-
ing geographically specific contemporary 
literature, we will explore notions of 
identity—of race and culture and class—
to better define our American experi-
ences. We will investigate what is unique 
about our experiences within each locale, 
while also looking for similarities in an 
effort to enrich our notion of America, as 
a space and an idea.

Possible texts include: Americanah  
(Chimamanda Adichie), The Circle  
(Dave Eggers), Homegoing (Yaa Gsai),  
Cool Gray City of Love (Gary Kamiya), In-
finite City: A San Francisco Atlas (Rebecca 
Solnit), and Hillbilly Elegy: A Memoir of a 
Family and Culture in Crisis ( J.D. Vance).

THE BIBLE AS  
LITERATURE

“A thorough knowledge of the Bible is worth 
more than a college education.” 

—Theodore Roosevelt

While Roosevelt may have overstated his 
claim, there can be no doubt that the Bi-
ble has been a major cultural touchstone 
for centuries. Whatever our personal 
beliefs, and whether or not we realize 
it, we encounter biblical references on a 
weekly, if not daily, basis. In today’s more 
secular world, however, fewer and fewer 
of us have had the opportunity to gain 
even a passing knowledge of the Bible, let 

FULL-YEAR COURSES

alone a thorough one. In this class, we 
will study key portions of the Hebrew 
Bible and the New Testament as literary 
texts. We will trace themes, characters, 
symbols, and images; we will attempt to 
understand what these writings might 
have meant to their earliest readers; and 
we will explore the inf luence of the Bible 
on literature over time. We will examine 
questions that have vexed theologians 
through the ages, such as the nature of 
evil, the role of an omnipotent God in 
a cruel world, and human free will, to 
name a few.

It is important to note that this course 
is not faith-based; it will aim neither to 
challenge nor to affirm any participant’s 
religious belief or non-belief. Rather, we 
will seek to deepen our collective un-
derstanding of a text that has profoundly 
inf luenced literary history and continues 
to do so today. Careful reading and ac-
tive participation will be expected from 
all students.

BORDERLANDS

“Borders are set up to define places that are  
safe and unsafe, to distinguish us from them.  
A border is a dividing line…”  
–Gloria Anzaldúa, Borderlands

The imaginary lines that separate one 
country from another, their community 
from ours, have a profound political, 
economic, emotional, and psychological 
impact on those who live within those 
borders, those who live beyond them and 
those who find themselves somewhere in 
between. In this course, we will follow 
Archild Leon as he struggles to readjust 
to life back on a reservation in Mon-
tana. Then we’ll turn to Julie Summers, 
a white South African whose love for 
Abdu, an Arab immigrant, brings her 
to his homeland. We’ll also encounter 
Gloria Anzaldúa, whose autobiography is 

a search for a whole self divided between 
the border of the United States and Mex-
ico. Junot Diaz will introduce us to Oscar, 
a young, awkward Dominican man who 
seems as out of place in New Jersey as he 
does in the DR. Finally, we will look to 
Joe Sacco, a white American journalist 
who spends a significant amount of time 
interviewing people living in the occu-
pied Palestinian territories to produce his 
graphic novel, Palestine. This course will 
explore quests for belonging that take us 
far away from home, as well as those that 
bring us back. Texts may include Gloria 
Anzaldúa’s Borderlands, D’Arcy McNick-
le’s The Surrounded, Nadine Gordimer’s 
The Pickup, Junot Diaz’s The Brief Wonder-
ous Life of Oscar Wao, Joe Sacco’s Palestine, 
among others. The course will have a 
combination of writing assignments that 
break traditional formats, blending close 
reading, personal ref lection, and problem 
solving skills. The national and interna-
tional dialogue around borders, immigra-
tion, refugees, and terrorism will also 
inf luence class discussions.

ETHICS AND ARGUMENTS

Candy and Sharon are a married couple in 
Washington, DC who want to have another 
child. Both are deaf, and they are seeking a 
sperm donor who is genetically predisposed to 
deafness. That way, they can maximize the 
likelihood that their child will be deaf—just 
like them. For these two women, deafness is 
not a disability but a characteristic, just like eye 
or hair color. Should the government intervene 
and preclude these women from making these 
types of choices? Why or why not?

In this interdisciplinary course, we will 
examine the art of argumentation within 
the context of contentious, real-world 
issues. We will examine how and why 
an argument is persuasive and effective. 
We will start the semester with a focus 
on bioethical dilemmas such as animal 

rights, reproductive rights, and genetic 
engineering—just to name a few. We’ll 
then turn our focus to ethical problems 
in law, specifically the morality of capital 
punishment, pornography and the limits 
of free speech, the use of “enhanced” 
interrogation and torture during times of 
war, and the role of government during 
a public health crisis. After reading about 
and debating some of these issues, you will 
then produce your own responses, letters, 
and opinions. In some cases, you’ll mirror 
the rhetorical techniques that some of the 
authors use, especially in our unit on satire. 
Assessments will include essays, presen-
tations, and group projects, including a 
simulation. Texts may include The Lives of 
Animals ( J.M. Coetzee), Letter from Birming-
ham Jail (Martin Luther King Jr.), and A 
Modest Proposal ( Jonathan Swift). We’ll also 
read essays by John Stuart Mill, Immanuel 
Kant, Ronald Dworkin, and others. Addi-
tional material will come from a variety of 
sources, including newspapers, magazines, 
medical journals, and philosophy journals.

INVISIBLE MAN

“I am an invisible man. No, I am not a spook 
like those who haunted Edgar Allen Poe; nor 
am I one of your Hollywood-movie ectoplasms.  
I am a man of substance, flesh and bone, fiber 
and liquids—and I might even be said to pos-
sess a mind. I am invisible, understand, simply 
because people refuse to see me… When they 
approach me they see only my surroundings, 
themselves, or figments of their imagination—
indeed, everything and anything except me.”

So begins Invisible Man, Ralph Ellison’s 
treatise on Black experience in the US 
Published in 1952 to immediate acclaim, 
Invisible Man introduces us to a singu-
lar narrator, an unnamed protagonist 
anguished by an inexplicable dilemma: 
invisibility. His attempts to become 
visible force him to confront issues of 
race, stereotype, prejudice, and political 

FALL SEMESTER 
COURSES
Open to Grades 11, 12
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ideologies that seem to open the door of 
respect, but ultimately increase his alien-
ation. We’ll begin with Ellison’s novel 
and then explore questions of visibility 
more broadly to consider how we, as hu-
man beings, interact and see one another. 
What does it mean to be visible? Who 
gets to do the “seeing”? Does one man’s 
invisibility imply another’s blindness? Are 
there moments when invisibility can be 
advantageous? And how does one become 
visible? From people of color, women, 
the homeless, and undocumented people 
(who might seek to preserve their invis-
ibility), to current political movements in-
cluding Black Lives Matter, the Women’s 
March, and A Day Without Immigrants 
(whose implicit demand is visibility), 
we’ll consider the many communities and 
individuals that remain invisible and the 
importance of being seen.

Other texts may include Claudia Ran-
kine’s Citizen, James Baldwin’s Notes of 
a Native Son, short stories from Richard 
Wright’s Uncle Tom’s Children, and an 
exploration of visibility as it relates to 
current political events and movements.

OFF THE GRID: ADVEN-
TURES IN AMERICAN  
LITERATURE

“My heart sang out its rapture; my soul soared 
on the wings of eagles. The glory of heaven was 
revealed to me on the water and I felt invin-
cible.” —Eddy Harris, Mississippi Solo

Eddy Harris writes these words as he sets 
across the waters of the Mississippi alone 
on a canoe, beginning his journey away 
from a restless and unsettled life, and 
toward a deeper understanding of himself 
and his country. From early in our rela-
tively young nation’s history, the hunger 
to step out of the familiar has had its pull 
on the American imagination. In this 
course, we will read the stories of various 
writers who—whether by choice or ne-

cessity—have used their writing as a way 
to record their physical journeys outside 
of the familiar, as well as the imaginative 
journeys that accompany them. We will 
explore various questions raised by these 
questing minds, such as: What are the 
personal crises or breaches that spur the 
desire for adventure? What questions do 
these writers hope to answer or under-
stand? How much are their perspectives, 
and even their plans, altered through 
these journeys?

Possible texts include writing from early 
Transcendentalist poets and thinkers, 
such as Walt Whitman, Emily Dickinson, 
John Muir, and Henry David Thoreau. 
We’ll most likely move on to read sec-
tions of Mark Twain’s Huckleberry Finn, 
and then to more contemporary memoirs 
of road trips and journeys, such as Eddy 
Harris’ Mississippi Solo and William Least-
Heat Moon’s Blue Highways.

RUSSIAN LITERATURE

We’ve heard a lot lately about the Rus-
sians. They hack our politics! They meet 
with our politicians! They have a shirt-
less demagogue leading their country! 
But what is this nation and this people? 
Through an in-depth reading of Dosto-
evsky’s Crime and Punishment and other 
short stories and novels, we will seek 
to understand that amorphous concept 
of a national culture. The fundamental 
question that Dostoevsky and many other 
writers begin with is, are we uniquely 
Slavic or Western in character? The 
dualistic ramifications of this search for 
identity have led many writers to address 
the nature of existence itself: How does 
society formulate identity? Is civilization 
a constructive or a destructive force? Can 
there be a Russian hero? Through study-
ing both highly comic and deeply serious 
works of literature, we will explore the 
Russian mind and soul, and, more largely, 
how these brilliant writers address the 

larger conundrums facing us all. Writers 
will include Pushkin, Gogol, Tolstoy,  
Chekhov, and others.

SECRETS AND LIES

“A good person does not lie.” This simple 
statement ref lects a core value in our 
moral culture. As children, we are often 
told that truth telling and lying are 
explicit examples of “right” and “wrong” 
behaviors. As we gain experience in the 
world, however, our understanding of 
right and wrong becomes nuanced and 
refined by ideas like sympathy, compe-
tition, jealousy, self-preservation, and 
greed. One goal of our work in this 
course will be to examine our own sense 
of morality in the context of questions 
like these: What role does truth play in 
a civilized society? When, if ever, is it 
morally acceptable to lie? When, if ever, 
is it appropriate to reveal a secret? What 
would prompt a kind and ethical human 
being to keep a secret or tell a lie? What 
are the consequences of his or her ac-
tion (or inaction)? A parallel goal of the 
course is to help you improve your skills 
as a student of literature. We will study 
both novels and shorter works with these 
questions in mind. Course reading may 
include: The House of Mirth, Atonement, 
Passing, and shorter pieces by Jhumpa 
Lahiri, Ethan Canin, and Tim O’Brien.

THEN AND NOW 

In music they call it “sampling,” in film 
they call it “remaking,” and in academia 
they call it “plagiarism” —the act of tak-
ing someone’s composition and giving it 
your personal spin. What happens when 
a contemporary writer takes a “master’s” 
work and transforms it into his or her 
unique expression? We will explore this 
question through the study of a series of 
paired works of literature. These may 
include: Beowulf and Grendel; The Taming 
of the Shrew, Kiss Me Kate, and Ten Things 

Fall Semester Courses continued...

I Hate About You; Mrs. Dalloway and The 
Hours; and a number of paired poems. 
Written work will include two formal 
essays; our additional writing focus will 
be the personal essay.

THE VOYAGE OUT

The adventure novel has typically been 
a masculine affair, full of boasting and 
specious bravado. In this class, however, 
we’ll set out on a different kind of voyage. 
Taking its name from a novel by Virginia 
Woolf, the class will embark on a series 
of adventures with female protagonists 
as our guides. We’ll voyage “out” in all 
kinds of ways: out of the country and 
out of town, but also out of more subtle 
forms of confinement. At the same time, 
we’ll read novels that challenge literary 
conventions. The unusual choices made 
by the protagonists, and their f luid, un-
predictable lives, are ref lected in a series 
of innovative narrative styles. We’ll read 
Woolf ’s To the Lighthouse, Frances Johnson 
by Stacey Levine, Two Serious Ladies by 
Jane Bowles, and Three Strong Women 
by Marie NDiaye. Of course, not all of 
our protagonists will succeed in getting 
out: we’ll see blocked passages and dead 
ends, external and internal limitations. 
We may not make any progress at all. 
What happens when the constraints that 
bind conventional lives are abandoned 
or disregarded? How do narrative forms 
embrace and ref lect encounters with the 
unknown? These are the kinds of ques-
tions we’ll ask. Students will be required 
to write two analytical essays, several 
ref lections, and a creative final project.

EXPERIMENTS  
IN FICTION 

Ben Marcus, one of the many experimen-
tal authors we’ll read in this class, men-
tions that in his early days as a writer he 
fantasized that his readers, upon encoun-
tering his writing, “would be sprung aloft 
and unable to land, rendered gummy and 
mute, form an army, start a new language, 
or simply melt into malleable form so 
that [he] could use this ‘reader spackle’ 
to build an outdoor shelter in Duluth.” 
While students considering taking this 
class shouldn’t fear that any part of them 
will wind up in Duluth, they should be 
warned that Marcus’ goal, in one form 
or another, animates most of the fiction 
we’ll read. Our authors will go about 
merrily disordering and reconfiguring 
the world, strategically manipulating 
language and sound to produce strange, 
disorienting visions. We’ll look into the 
fantastical worlds of Italo Calvino’s Invis-
ible Cities, George Saunders’ re-imagining 
of America as a demented theme park, 
and Harryette Mullen’s sly, politically 
subversive poetry. While taking in a wide 
variety of forms, from novels, novellas, 
short stories, and poetry, we’ll also do a 
lot of experimental writing of our own. 
Students should be prepared to complete 
one analytical essay and a whole bunch of 
creative pieces, and will be required  
to wear helmet and safety goggles at  
all times.

FOOD FOR THOUGHT

We consume words and food daily. What 
we read and eat reveals our desires, tastes, 
and attitudes. Transcending human 
necessity, food and the written word are 
symbols of culture, politics, and identity. 
Words and food can comfort, nourish, 
and tempt us, from Winnie the Pooh’s 
love for honey, to William Carlos Wil-
liam’s “plums,” to Adam and Eve eating 
a pomegranate in the Garden of Eden. In 
this course, we will explore the relation-
ship between food and literature and 
discuss why food writing is necessary. 
Why do writers turn to food? What can 
we gain from reading about food? And 
we’ll consider how taste, such as sweet 
or bitter or salty, can be used to analyze 
literary works. We will also focus on 

“food justice,” and the social and ethical 
implications that surround food. Students 
of this course will develop a robust port-
folio centered, ideally, around a single 
ingredient. Writing pieces may include 
a poem, a food memory narrative, a 
chef ’s prof ile, a restaurant review, a 
photo essay, and a research paper. We 
will not only put forth our ideas onto 
the discussion table, but will also share 
our food stories, and exchange a meal 
or two. Bring your appetite.

Possible texts may include: Umami (Laia 
Jufresa), The Botany of Desire (Michael 
Pollan), My Year of Meats (Ruth Ozeki), 
and salt. (Nayyirah Waheed). Shorter 
pieces may include works from Isabel Al-
lende, Mark Bittman, Anthony Bourdain, 
David Chang, Julia Child, M.F.K. Fisher, 
Jonathan Gold, Eddie Huang, Chang-
Rae Lee, Toni Morrison, Pablo Neruda, 
David Foster Wallace, William Carlos 
Williams, and others.

SPRING SEMESTER 
COURSES
Open to Grades 11, 12
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PASSAGES TO INDIA

“Can there be anywhere else in the world that is 
such an assault on the senses? Those who know 
the country of old just go about their business. 
But nothing can prepare the uninitiated for this 
riot of noise and color, for the heat, the motion, 
the perpetual teeming crowds.” —Evelyn  
(The Best Exotic Marigold Hotel) 

For centuries, the rich culture, history, 
and people of India have captivated the 
attention and imagination of Western au-
diences. In this course, we’ll f irst focus on 
how the British public viewed and imag-
ined this colonial space and its inhabitants 
at the turn of the 20th century—a place 
filled with tigers, maharajas, exotic foods 
and customs, and an unfamiliar religion 
for Westerners. We’ll then turn our at-
tention to contemporary texts written by 
Indian authors who respond to how their 
country and people have been portrayed 
by the West. This class will explore the 
intersections of power and representation: 
Who decides how someone or something 
is depicted? In what ways have those 
descriptions or narratives impacted our 
perceptions of modern-day India and 
its citizens? We’ll analyze a variety of 
literature, travelogues, and film. Possible 
texts may include selected short stories by 
Rudyard Kipling, A Passage to India (E.M. 
Forster), The Romantics (Pankaj Mishra), 
and An Area of Darkness: A Discovery of 
India (V.S. Naipaul). Possible films may 
include A Passage to India (1984), Slumdog 
Millionaire (2008), and The Best Exotic 
Marigold Hotel (2012).

MOBY-DICK

There is no denying Moby-Dick’s cultural 
inf luence. But why does this book con-
tinue to appeal to contemporary readers? 
In this course, we’ll explore Melville’s 
masterwork and consider its significance 
in the 21st century. When it was pub-
lished in 1851, critics deemed this novel a 
massive artistic failure or, alternately, as 
an overblown adventure tale for adoles-
cents. Herman Melville died without see-
ing the success of his work, yet Captain 
Ahab’s obsessive hunt for the great whale 
has become one of the most important 
stories in American literature. Defying 
boundaries, Moby-Dick interweaves co-
medic, epic, encyclopedic, novelistic, and 
tragic modes; it mixes metaphysical con-
templations about free will and fate with 
minute descriptions of the everyday work 
of men aboard a 19th-century American 
commercial whaler. If Moby-Dick is, as 
many assert, the “Great American Novel,” 
what does this assessment teach us about 
the meanings of America, of greatness, 
and even the genre of the novel? From 
what America does Moby-Dick arise, and 
how does that America relate to the one 
the book endeavors to create, and the one 
in which we live in the present day?

After tackling Moby-Dick, we’ll turn to 
some of Melville’s short stories: “Benito 
Cereno,” “I and My Chimney,” and 

“Bartleby the Scrivener.” Assignments will 
include a mix of textual close reading, 
personal ref lection, and creative work.

NOVEL NOW!

Want to write a novel? That’s what we’re 
going to do! The goal isn’t brilliance or 
polished prose. The goal is words on the 
page and a completed draft by semester’s 
end. Here’s how we’ll do it: during the 
first quarter, we’ll have weekly writ-
ing clinics based on your favorite novels. 
You’ll write brief pieces analyzing how 
particular scenes work in different genres. 
And right from the first day of class, we’ll 
start exploring ideas for our own projects. 
Beginning March 1, homework and class 
time will be devoted almost entirely 
to writing our novels. While you will 
independently plan your personal writing 
goals, you should only take this course 
if you are excited about writing A LOT 
OF WORDS. It’s about quantity more 
than quality. So, if you’ve always wanted 
to write a novel but haven’t had the time, 
Novel Now!

POETRY

Emily Dickinson, often assumed to be a 
quiet, retiring sort of person, claimed of 
poetry: “If I feel physically as if the top 
of my head were taken off, I know that 
is poetry.” We will spend this semester 
discovering the reasons behind Dick-
inson’s decapitation response to poetry. 
What does a poem uniquely offer us that 
more wordy genres can’t? We’ll begin 
our exploration by asking of each poem 
we encounter, “what does it do?” and 

“how does it do it?” These questions are 
wonderfully simple, but the answers they 
provoke are wonderfully complex. Poetry 
makes people nervous—like first date 
nervous—so we’ll spend the opening of 
the semester getting comfortable with 
the genre. Then we’ll dig into describing 
poems and how they make meaning. The 
close of the course asks you to focus on a 
poem you love and to write both analyti-
cally and personally about that poem. My 
goals for the course are that you leave the 
class with a set of questions that allow you 
to approach any poem with confidence, 
but more importantly, that you develop 
an understanding of what poets and po-
ems speak personally to you.

STORIES

This course will focus on stories: reading 
them, understanding them, and writing 
them. We will begin by reading stories 
out loud together to learn how to read 
like a writer and thus gain insight into 
how stories are constructed and woven 
together. You will then begin to write 
stories yourself, so you must be open to 
writing fiction, and a lot of it, if enrolled 
in this class. You should also come with 
an open mind about sharing your writing 
with your fellow students, as critique in a 
workshop setting will be a big part of the 
weekly work of the class. You will also 
do one deep investigation into a writer 
or subject of your choice; thus, there is a 
research element. As the course proceeds, 
the instructor will distribute short sto-
ries and excerpts from craft books, and 
in the end, you will construct one, long 
short story.

THE TRUTH IS  
OUT THERE

The Internet is a significant part of our 
daily lives. Paper media persists. Televi-
sion is more pervasive and accessible 
than ever. We are faced with a f lood of 
information, both in terms of the amount 
of information that we have access to 
and a rapid pace at which it comes to us. 
For a generation born into this digital 
world, all sources can seem equal and are 
often given equal weight. For example, 
traditionally reliable news sources often 
use social media (Twitter, Facebook) as 
sources for their reporting. In this envi-
ronment, what skills do we all need to 
assess bias, reliability, and accuracy? 

Goals for the course include becoming a 
critical consumer of media, developing 
self-awareness around how one curates a 
personal image on social media, and how 
to use social media as a tool for empower-
ment. This class will start with the self 
and slowly work outwards, practicing and 
building skills to critically examine the 
messages we are inundated with. Theo-
retical texts will be used as supplements to 
get students to situate media consumption 
in a philosophical, literary, and historic 
context. Assignments will include a com-
bination of close reading media sources, 
as well as producing our own media 
articles and podcasts/videos.

Spring Semester Courses continued...


